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 The advancement of digital technology has transformed how Islamic 
knowledge is accessed, studied, and disseminated within Islamic Religious 
Education (PAI) in Indonesia. While these developments create new 
pedagogical opportunities, they also raise gender-related issues concerning 
access, participation, moral control, and women’s authority in digital spaces. 
This study examines the relationship between digital literacy, gender, and 
Islamic Religious Education (PAI), positioning women as both learners and 
educators. Using a library research approach, it reviews scholarly literature 
on digital literacy, Islamic education, gender, and digital learning, focusing 
primarily on Indonesia while drawing on selected global scholarship for 
conceptual support. A critical gender-sensitive perspective is employed to 
analyze digital literacy not merely as a technical skill but as a form of critical 
religious competence. The findings indicate that digital literacy in PAI 
encompasses the ability to evaluate Islamic information, identify authoritative 
sources, practice digital ethics, and interpret religion contextually. Although 
digital spaces can expand women’s access, participation, and authority, they 
also reproduce social surveillance and gender-based restrictions. Therefore, 
PAI should foster digital literacy that is critical, ethical, inclusive, and 
gender-sensitive, particularly in formal educational settings such as schools 
and madrasahs. 
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Introduction 

The advancement of digital technology 
has fundamentally transformed the 
production, dissemination, and acquisition 
of religious knowledge, including within 
Islamic Religious Education (PAI) in 
Indonesia. These changes extend beyond 
the adoption of modern learning media to 
encompass core issues such as the 
transformation of religious authority, access 
to learning, student participation, and 
teaching practices in digital environments 
(Ghufron et al., 2023). Islamic Religious 
Education now occurs not only in 
classrooms, textbooks, religious gatherings, 
or formal institutions, but also through 
digital platforms, social media, online 
classes, virtual lectures, and internet-based 
learning communities (Laily et al., 2022). 
This development suggests that 
digitalization should be understood not only 
as a technical tool but as a new social arena 
that shapes how Muslims comprehend, 
teach, and negotiate religious knowledge. 

Within this context, digital literacy has 
emerged as an essential competency in 
Islamic Religious Education. Digital literacy 
encompasses not only the ability to use 
technology, but also the skills required to 
evaluate religious information, assess the 
credibility of sources, understand the ethics 

of digital communication, and prevent the 
dissemination of misguided, extreme, or 
decontextualized interpretations of religion 
(Putra & Ayyaisy, 2025). Students and 
educators in Islamic Religious Education 
are exposed to a continuous flow of 
often unverified religious information. 
Consequently,  critical  thinking  skills 
are indispensable for religious practice 
in the digital era. Digital literacy in this 
context includes pedagogical, ethical, and 
theological dimensions, as it pertains to 
learning processes, moral responsibility, 
and the interpretation of Islamic teachings in 
digital spaces (Chukwuji & Echedom, 2025; 
Sampurna et al., 2025). 

The  complexity  of  digital  literacy 
in Islamic Religious Education (PAI) 
increases when examined through a gender 
perspective. Access to technology and digital 
spaces is not always equitable for men and 
women (Klinger & Svensson, 2021). In socio-
religious contexts, women often face stricter 
limitations than men (Erwani & Siregar, 
2024), justified by considerations of morality, 
security, propriety, or prevailing religious 
and cultural norms. Such restrictions may 
involve increased supervision of internet 
use, limited participation in digital public 
spaces, or the belief that women should 
not express their religious views openly. 

https://doi.org/10.61126/dtcs.v4i1.154
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Therefore, the challenge of digital literacy in 
Islamic Religious Education extends beyond 
device or internet access. It is also deeply 
intertwined with power relations, social 
norms, and gender constructs that influence 
who is permitted to learn, speak, and serve 
as sources of religious reference in digital 
spaces (Hefner, 2022; Uyuni et al., 2023). 

Women in Islamic Religious Education 
should be examined from two interrelated 
perspectives. First, as students, women 
require equal access to digital learning 
resources, including diverse materials, 
videos, online learning applications, high-
quality Islamic educational content, and 
safe, supportive learning environments. 
Disparities in digital access, whether in 
technological skills or opportunities to 
use devices and the internet, can impede 
the expansion of religious understanding, 
comparison of perspectives, and 
development of critical thinking regarding 
widely circulated Islamic information 
(Hefner, 2022). Second, as educators, women 
need digital literacy to effectively use 
information technology and the internet for 
developing teaching methods, establishing 
academic and religious authority, and 
actively contributing to the production 
of Islamic knowledge in digital spaces. 
Without sufficient digital literacy, female 
educators risk remaining passive consumers 
of technology rather than becoming active 
contributors who shape Islamic education 
in the digital era, including the renewal of 
methods, curricula, and inclusive discourse 
(Reksiana et al., 2024). 

Conversely,   digital   spaces   offer 
significant opportunities for women in 
Islamic Religious Education. Digitalization 
allows women to access Islamic studies, 
participate in religious classes (Lyngsøe, 
2022), establish intellectual networks 
(Syamsiah  &  Aisyah,  2025),  and  create 

innovative educational media (Ismah et al., 
2026). For female educators, digital platforms 
provide effective channels to communicate 
religious ideas (Nasri & Rahmatullah, 2025; 
Uyuni et al., 2023), enhance pedagogical 
roles, and build academic authority beyond 
the hierarchical boundaries of traditional 
institutions. Therefore, digital literacy can 
serve as a tool for empowerment, provided 
that digital spaces are managed ethically, 
critically, and with attention to gender 
disparities (Rustandi & Kusnawan, 2023). 

A significant gap in the literature is the 
tendency to address digital literacy, gender, 
and Islamic Religious Education as distinct 
topics. Studies on digital literacy primarily 
focus on technical competencies, such as 
operating digital devices, applications, and 
software, utilizing educational media, and 
evaluating the credibility and validity of 
online information (Hariyadi et al., 2023; 
Indah, 2025; Lisyawati et al., 2023; Setyowati 
et al., 2025; Slamet et al., 2023; Sulistyo & 
Ismarti, 2022; Wiyono, 2025). Research on 
Islamic Religious Education often examines 
the transformation of teaching methods, 
technology adoption, and the adaptation 
of Islamic educational institutions to 
digital developments (Ghufron et al., 2023; 
Hamilaturroyya & Hadi, 2025; Mahmuda 
et al., 2025; Mufti et al., 2024; Widodo & 
Hadi, 2026). In contrast, gender studies in 
Islamic education address issues of access, 
the construction of gender roles, and the 
representation of women in educational 
contexts (Rais et al., 2025; Ilyas & Sukari, 
2024). 

These observations underscore the need 
for research that integrates digital literacy, 
gender, and Islamic Religious Education 
within a unified analytical framework, 
particularly to explore how gender constructs 
influence digital literacy experiences and 
how digital learning environments serve 
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as arenas for negotiating women's roles as 
both students and educators. Although the 
discussion draws on selected international 
literature, this article primarily positions 
the issue within the Indonesian context 
because many of the reviewed studies 
address Islamic education, digital literacy, 
gender relations, and women’s religious 
participation in Indonesia. This positioning 
is important because the Indonesian context 
provides a distinctive socio-religious setting 
in which digital learning, Islamic authority, 
and gender norms intersect within formal 
and informal educational spaces. 

In response to this gap, the present article 
contends that digital literacy in Islamic 
Religious Education should not be viewed 
as a neutral competency applicable to all 
groups. Instead, digital literacy constitutes 
a domain that reveals and negotiates gender 
relations, access to knowledge, moral control, 
and religious authority. Focusing primarily 
on the Indonesian context, this article 
examines how women, as both students and 
educators, address challenges and leverage 
opportunities in digital spaces within Islamic 
Religious Education. This perspective 
contributes conceptually by framing digital 
literacy not solely as a technological skill 
but as a central arena for advancing Islamic 
Religious Education that is more critical, 
inclusive, and gender-equitable. 

 

Method 

This article is a conceptual study based on 
library research. It examines the relationship 
between digital literacy, gender, and 
Islamic Religious Education, with particular 
attention to the Indonesian context. Library 
research was used because this study aims to 
develop a conceptual argument through the 
examination, interpretation, and synthesis 
of relevant academic literature rather than 

to collect field data through interviews, 
observations, surveys, or experiments. In this 
sense, library research enables researchers 
to examine concepts, theories, and previous 
findings as the main basis for constructing 
academic arguments (Zed, 2014). 

The sources used in this article were 
obtained through searches in Google Scholar, 
Scopus, and manual searches of relevant 
academic articles, books, and scholarly 
documents available online. The sources 
were chosen based on their relevance to the 
main themes of the article, namely digital 
literacy, Islamic Religious Education, gender, 
women’s participation in Islamic education, 
digital learning, religious authority, and 
digital ethics. Recent publications were 
prioritized to maintain the relevance of 
the discussion, while older works were 
used when they provided important 
methodological or conceptual foundations. 

This study does not adopt a systematic 
literature review, scoping review, or meta-
analysis design. Therefore, the reviewed 
literature was not treated as a fixed corpus 
of articles selected through a strict database 
protocol. Instead, the sources were used as 
conceptual references to support, compare, 
and develop the article’s main arguments. 
The reading process focused on identifying 
key concepts, theoretical insights, and 
relevant findings that explain how digital 
literacy intersects with gender relations in 
Islamic Religious Education. 

The literature was analyzed using 
qualitative content analysis. The analysis 
followed three interconnected stages, 
namely data condensation, data display, 
and conclusion drawing (Miles et al., 2014). 
Data condensation was carried out by 
selecting and focusing relevant ideas from 
the literature. Data display was conducted 
by organizing the literature into thematic 
discussions.  Conclusion  drawing  was 
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performed by synthesizing the arguments 
to formulate conceptual insights on the 
relationship between digital literacy, gender, 
and Islamic Religious Education. The themes 
developed in this article include digital 
literacy as a critical religious competence, 
gender disparities in digital access and 
participation, women’s roles as learners and 
educators, digital space as an ambivalent 
arena, and the implications of gender-
sensitive digital literacy for Islamic Religious 
Education. 

 

Results and Discussion 

The discussion in this article primarily 
focuses on Islamic Religious Education 
within the Indonesian educational context, 
while  selected  international  literature 
is used as conceptual support. Islamic 
Religious Education refers to religious 
learning in formal educational settings, 
including general schools and madrasah, 
as well as digital learning spaces connected 
to these institutions. Since this article is a 
conceptual study based on library research, 
it does not limit the analysis to one specific 
school, madrasah, or educational level. 
The reviewed literature covers different 
educational contexts, including elementary, 
junior secondary, senior secondary, and 
higher education. Therefore, the discussion 
emphasizes conceptual and thematic patterns 
rather than the empirical characteristics of a 
single institution or grade level. 

 
Digital literacy as a critical religious 
competence in Islamic Religious 
Education (PAI) 

Digital literacy in Islamic Religious 
Education extends beyond the basic 
ability to operate technological devices, 
access the internet, or use online learning 
platforms. In the context of PAI, digital 

literacy encompasses the capacity of both 
students and educators to access, evaluate, 
comprehend, and disseminate Islamic 
knowledge in a critical and responsible 
manner (Rizkiyah et al., 2025; Sulistyo & 
Ismarti, 2022). This competence involves 
the ability to locate and assess religious 
information within digital environments. 
The digital environment, defined as an 
interactive internet-based setting that 
includes social media, video lectures, online 
classes, Islamic articles, discussion forums, 
and popular da'wah content, has emerged 
as a primary source of religious learning 
(Romadlany & Effendi, 2025). This shift 
demonstrates that religious education now 
takes place not only in classrooms or formal 
institutions but also within an open and 
diverse digital ecosystem. 

The openness of digital spaces introduces 
both opportunities and challenges for Islamic 
Religious Education. Students benefit 
from expanded access to materials such as 
tafsir, hadith, fiqh, aqidah, ethics, Islamic 
history, and contemporary religious issues 
(Farahdiba, 2024; Wahid, 2024). However, 
not all religious information available online 
meets standards of scholarly authority, 
methodological rigor, or social sensitivity. 
Some religious content may be presented 
in a partial, emotional, provocative, or 
ideologically biased manner (Abdilah, 2025). 
Consequently, digital literacy in PAI should 
be regarded as a critical religious competence, 
encompassing the ability to use technology 
while also evaluating the validity, authority, 
ethics, and relevance of religious messages. 
Digital literacy, therefore, includes not 
only technical proficiency but also critical 
reasoning concerning religious content. 

This competence is essential because 
students encounter challenges that are 
both technical and epistemological. Beyond 
searching for religious information through 
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search engines or social media, students 
must understand the origins of information, 
assess the credibility of sources (Usman et 
al., 2023), evaluate the basis of arguments, 
and ensure alignment with the values of 
Islam as rahmatan lil ‘alamin. Accordingly, 
research underscores the significance of 
digital religious literacy, critical thinking 
(Maisyanah et al., 2024), and a PAI 
curriculum rooted in the rahmatan lil ‘alamin 
paradigm to equip students to critically 
assess sources, arguments, and values in 
religious information. 

For PAI educators, digital literacy 
represents both a pedagogical and ethical 
responsibility. Educators are required not 
only to be proficient in digital learning 
media but also to act as curators of Islamic 
knowledge (Setyowati et al., 2025). This 
responsibility involves selecting credible 
sources, adapting materials to students’ 
developmental stages, avoiding biased 
content, and ensuring that technology use 
supports the objectives of Islamic education, 
which include strengthening understanding 
and character rather than supplanting the 
values and exemplary conduct of teachers 
(Pramatya et al., 2025; Wiyono, 2025). Thus, 
PAI educators serve not only as technology 
users but also as guardians of the quality of 
religious knowledge in digital spaces. 

Digital literacy in PAI can offer more 
interactive and collaborative learning 
environments, supporting a transition from 
one-way transmission models to dialogic 
and reflective approaches (Muharrani et 
al., 2025). By utilizing technology, online 
discussions, reflective forums, digital 
projects, content creation, and student 
collaboration, these digital spaces become 
platforms for constructing understanding, 
presenting arguments, and connecting 
Islamic values with social experiences 
(Lisyawati et al., 2023). However, effective 
integration  of  technology  necessitates  a 

paradigm shift among educators; technology 
use alone does not guarantee critical 
learning, as digitalization may merely 
transfer conventional material to digital 
media without pedagogical innovations 
(Azhar et al., 2024). Therefore, adopting 
a critical pedagogy approach is essential 
to move from indoctrinative-conventional 
models toward a digital ecosystem that is 
both emancipatory and critical (Abdullah et 
al., 2026) 

The ethical dimension is a crucial element 
of digital literacy in PAI. Students must 
recognize that digital activities are also part 
of moral conduct. Values such as tabayyun, 
trustworthiness, respectful communication, 
appreciation of diversity, and the prohibition 
of spreading harm can serve as foundations 
for developing digital ethics (Safruddin 
et al., 2025). Thus, digital literacy in PAI is 
not solely cognitive; it also encompasses 
affective and moral aspects, shaping how 
students learn, interact, and practice their 
faith in digital spaces. Regarding gender 
issues, this competence is fundamental for 
understanding that access to digital Islamic 
knowledge is not neutral but is influenced by 
social structures, including gender constructs 
(Syamsiah & Aisyah, 2025). Patriarchal 
norms, institutional control, and geographic 
barriers can create digital access gaps for 
women in Islamic education (Hefner, 2022). 
Therefore, women require digital literacy to 
access knowledge sources, build intellectual 
courage, and participate in the production 
of Islamic knowledge (Norlaila et al., 
2025). Mastery of this competence provides 
opportunities for women to establish new 
religious authority and voice egalitarian 
arguments through digital media (Rustandi 
& Kusnawan, 2023). Digital literacy thus 
serves as a critical foundation for developing 
PAI that is critical, ethical, and gender-just 
(Hidayatulloh & Afiyah, 2025), as well as for 
integrating values of justice and humanity 
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into curricula and learning practices (Masitoh 
et al., 2025). 

 
Gender disparities in access and 
participation in digital Islamic 
Religious Education (PAI) 

Gender disparities in digital literacy 
within Islamic Religious Education extend 
beyond device availability, internet access, 
and technical skills. These disparities 
are shaped by intersecting social norms, 
religious culture, and power relations that 
influence women’s mobility and agency in 
accessing and utilizing digital technologies 
(Syamsiah & Aisyah, 2025). In Islamic 
educational contexts, such inequalities are 
evident in the ways women are present 
and monitored in cyberspace, governed 
by patriarchal structures that regulate 
their bodies and voices (Zuhri et al., 2025). 
Consequently, in certain settings, women’s 
access to digital spaces is subject to stricter 
boundaries, heightened surveillance, and 
more rigorous moral scrutiny compared 
to men, based on perceptions of increased 
vulnerability to moral risks online. Although 
these restrictions and expectations of digital 
propriety may suppress women’s academic 
participation, some women have developed 
distinct digital competencies that enable 
them to negotiate new forms of religious 
authority and advance more egalitarian 
interpretations through social media. 

Restrictions  on  digital  access  are 
frequently justified by appeals to moral 
protection, the safeguarding of decorum, 
or concerns regarding content considered 
inconsistent with religious values (Astuti & 
Attaymini, 2026). While these considerations 
are significant within Islamic Religious 
Education, they become problematic when 
applied disproportionately, resulting in 
greater limitations on women and failing to 
enhance their critical capacities. Excessive 

restrictions on women’s access to digital 
spaces limit opportunities to expand Islamic 
knowledge, compare diverse perspectives, 
and develop critical reasoning skills. These 
disparities manifest in both material and 
symbolic forms. Materially, women may 
encounter limited access to devices, unstable 
internet connections, high costs, or unequal 
distribution of digital learning facilities (van 
Deursen & van Dijk, 2019). Symbolically, 
women may face social attitudes that treat 
their digital activities as suspect, subject 
to surveillance, or in need of restriction 
(Shishkina & Issaev, 2018). As a result, 
women encounter not only technological 
barriers but also social obstacles that shape 
their perceived legitimacy in digital spaces 
(Mariscal et al., 2019). 

Within  Islamic  Religious  Education, 
these barriers directly affect women’s access 
to Islamic knowledge. Digital platforms 
function as both learning environments 
and arenas for constructing knowledge 
authority (Nasri & Rahmatullah, 2025). 
Women with restricted access risk relying 
on limited learning sources and have fewer 
opportunities to inquire, evaluate, and 
independently construct their religious 
understanding (Putri & Poerwandari, 
2024). Consequently, digital inequality may 
develop into epistemic inequality, resulting 
in disparities in acquiring, comprehending, 
and processing knowledge. 

Women  serving  as  Islamic  Religious 
Education instructors also experience gender 
disparities. Female educators require digital 
literacy not only to operate instructional 
media but also to establish pedagogical and 
scholarly authority in digital spaces (Akbar 
& Saidah, 2025). However, their authority 
is not always recognized equally. Female 
instructors frequently face additional 
scrutiny regarding their competencies, 
appearance,  communication  style,  or 
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expressiveness (Syamsiah & Aisyah, 2025). 
This situation demonstrates that women’s 
digital participation is influenced not only by 
technical competence but also by prevailing 
social constructs concerning legitimate 
religious authority. 

The central issue in digital gender 
inequality is not solely whether women 
have access to technology, but whether 
they possess equal opportunities to use it 
meaningfully. Meaningful access enables 
women to learn, engage in discussion, 
ask questions, teach, create content, build 
networks, and express religious perspectives 
without undue social pressure (Bahagijo 
et al., 2022). Accordingly, digital literacy 
in Islamic Religious Education should be 
conceptualized as an integral component of 
educational justice, rather than merely an 
individual skill. 

In summary, gender inequality in digital 
literacy within Islamic Religious Education 
comprises three primary layers. The first is 
the layer of access, which refers to women’s 
limitations in obtaining devices, internet 
connectivity, and digital learning resources. 
The second is the layer of participation, 
characterized by restricted opportunities 
for women to engage actively, participate 
in discussions, teach, and produce Islamic 
knowledge. The third is the layer of authority, 
which highlights the persistent lack of equal 
recognition for women as knowledgeable 
subjects and legitimate pedagogical actors in 
digital Islamic education. Collectively, these 
three layers indicate that digital literacy in 
this context is simultaneously an educational, 
social, and gender issue. 

 
Women's roles as learners and educators 
in the digital Islamic education 
ecosystem 

The discourse on digital literacy and 
gender within Islamic Religious Education 

should position women not only as a group 
encountering barriers to access, but also as 
active agents in both learning and producing 
Islamic knowledge. Within the digital 
ecosystem of Islamic Religious Education, 
women serve in two primary capacities: 
as learners and as educators (Fitriyah & 
Muhid, 2025). These dual roles indicate that 
gender issues extend beyond technological 
access to encompass women's capacities 
for learning, critical thinking, teaching, 
establishing authority, and participating in 
digital religious spaces. 

As learners, women require digital 
literacy to expand their access to a diverse 
array of Islamic learning resources, including 
exegesis, hadith, jurisprudence, ethics, 
Islamic history, and contemporary religious 
discussions (Hasanah & Sukri, 2023). This 
access enhances learning experiences, 
particularly when formal education does not 
fully address the religious issues encountered 
in daily life. Women's roles as learners should 
be recognized as active, involving the ability 
to question, evaluate, compare sources, and 
construct religious understanding critically 
(Maulidah et al., 2025). This recognition is 
essential because religious information in 
digital spaces often emerges rapidly, gains 
popularity quickly, is presented concisely, 
and may lack adequate methodological 
grounding. Consequently, digital literacy 
in Islamic Religious Education (PAI) should 
foster reflective, contextual, and responsible 
religious reasoning. 

Digital spaces can offer a more flexible 
environment for female learners to ask 
questions, write reflections, participate 
in online discussions, and express 
religious concerns. However, such safe 
spaces require intentional design, ethical 
moderation, and protection from verbal 
abuse, digital harassment, and social stigma 
(Nyanasuryanadi et al., 2023). Concurrently, 
women  hold  significant  positions  as 
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educators within the digital Islamic 
Religious Education ecosystem. Female 
educators develop learning modules, create 
educational videos, manage online classes, 
author Islamic content, and build learning 
communities. These activities demonstrate 
that women are not only technology users 
but also producers of knowledge, curators 
of Islamic resources, and guides who assist 
students in discerning religious information 
credibly and ethically (Ridwan et al., 2025). 

Despite these contributions, the authority 
of female educators in digital spaces remains 
contested, as authoritative figures in Islamic 
discourse are frequently associated with 
men (Nugraha et al., 2026). As a result, 
women who serve as educators, speakers, 
or creators of religious content often face 
moral scrutiny concerning their speech, 
attire, communication styles, and presence 
in digital public spheres. Digital literacy 
should therefore be understood as integral to 
women's negotiation of authority in Islamic 
Religious Education. The presence of credible 
and pedagogically skilled female educators 
broadens women's representation within 
Islamic knowledge spaces, demonstrating 
their intellectual, spiritual, and pedagogical 
capacities to serve as references in religious 
learning (Aryasatya et al., 2025). Islamic 
Religious Education should thus cultivate 
digital literacy that emphasizes not only 
technical skills but also critical awareness of 
power relations, enabling women to engage 
with digital spaces ethically, critically, 
productively, and equitably as both learners 
and educators. 

The digital sphere as an ambivalent 
arena for empowerment and moral 
control 

Within Islamic Religious Education 
(PAI), the digital sphere constitutes an 
arena marked by significant ambivalence. 

Technological advancements have expanded 
opportunities for women to access Islamic 
knowledge, broaden their networks, and 
establish religious authority. Conversely, 
digital spaces can function as mechanisms for 
surveillance and moral judgment, potentially 
perpetuating gender biases in novel ways 
(Asis, 2023). Therefore, digital literacy in 
the Islamic Religious Education curriculum 
should extend beyond technical skills to 
encompass a comprehensive understanding 
of social, pedagogical, and religious values. 
Internet technologies empower female 
students to engage actively in online Islamic 
studies and discussion forums that were 
previously inaccessible (Kumar, 2025). For 
female educators, digital platforms facilitate 
the widespread dissemination of educational 
content, thereby increasing women's 
participation in the Islamic educational 
ecosystem. 

Despite these opportunities, the digital 
sphere does not constitute a neutral social 
environment. Women's activities are 
frequently subject to more stringent moral 
and propriety standards than those applied 
to men. Public evaluations of women 
engaged in religious outreach or learning 
often shift focus from the substance of their 
ideas to their appearance, speech, and dress 
in virtual spaces. Moral control is exercised 
through restricted access justified as 
protection, or through the delegitimization 
of women’s authority, even when they 
demonstrate strong pedagogical expertise. 
This dynamic indicates that digitalization 
does not inherently democratize knowledge; 
ethical tensions persist due to technological 
structures shaped by performative 
judgments and social recognition (Jaizul & 
Andrian, 2026). 

Islamic educational institutions respond 
to technological changes in varied ways. 
Some view digital platforms as opportunities 
to expand religious outreach, while others 
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adopt a defensive approach due to concerns 
about content that may undermine religious 
values. Although prudence is necessary as 
a form of moral responsibility, excessive 
restrictions can limit the intellectual potential 
of women. A more effective strategy is to 
implement 'educative protection' rather 
than simply imposing restrictive measures. 
This approach emphasizes strengthening 
students’ critical capacity to engage with 
digital spaces ethically and responsibly, 
guided by principles such as tabayyun 
(verification), respectful communication, and 
respect for privacy and differing opinions 
(Kumar, 2025). Digital literacy should aim 
to cultivate communicators’ awareness, 
enabling them to recognize and address 
manipulation within digital systems (Irsasri 
et al., 2024). 

The digital era has produced tensions 
between traditional religious authorities, 
rooted in established lineages and formal 
institutions, and newer, more fluid forms 
of authority that have gained prominence. 
Female educators now have platforms to 
emerge as educational leaders, yet they face 
the dual challenge of demonstrating scholarly 
competence while navigating increased 
social scrutiny. This ambivalence should not 
justify the rejection of technology; instead, 
it should motivate stakeholders in Islamic 
Religious Education to manage digital spaces 
with discernment. Strengthening digital 
literacy among women should encompass 
the ability to identify misinformation, ensure 
cybersecurity, and cultivate intellectual 
courage grounded in the ethics of Islamic 
communication (Irsasri et al., 2024). Islamic 
Religious Education should avoid both 
uncritical optimism and excessive suspicion 
regarding technology. The most effective 
approach is to position digital literacy as an 
educational domain governed by principles 
of justice and public good, while upholding 
women’s rights to learn and participate fully. 

Conceptual implications for inclusive 
and gender-equitable approaches in 
Islamic Religious Education (PAI) 

The digitalization of Islamic Religious 
Education constitutes a comprehensive 
transformation of the knowledge ecosystem, 
pedagogical relationships, and the 
distribution of religious authority, rather 
than a mere shift in instructional media. 
The expansion of Islamic learning into 
digital environments necessitates a robust 
understanding of digital literacy. In this 
context, digital literacy encompasses the 
ability to access, comprehend, critically 
evaluate, and utilize information within 
digital platforms, extending beyond technical 
proficiency. This competency involves 
assessing the credibility of sources, validating 
religious information, and aligning Islamic 
values with evolving societal dynamics 
(Syamsiah & Aisyah, 2025). Furthermore, 
this transformation signals a shift in gender 
discourse within Islamic education, moving 
from normative approaches toward more 
critical and contextual themes, including 
inclusive education and Islamic feminism 
(Amal et al., 2025). 

The implementation of digital Islamic 
Religious Education should incorporate 
a gender perspective to ensure equitable 
participation. Technological access alone 
is insufficient, as female students and 
educators, despite having access to digital 
platforms, continue to face structural 
barriers and social norms that restrict 
their active engagement and recognition 
of academic authority (Fauziah & Dewi, 
2025). Addressing these challenges requires 
the design of gender-responsive digital 
Islamic Religious Education that avoids 
both uncritical technological optimism and 
excessive defensiveness, thereby serving 
as an authentic means of empowerment 
(Diasworo  &  Nurfuadi,  2024).  Religious 
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education should function as a strategic 
instrument for transforming deeply rooted 
gender prejudices and stereotypes within 
society (Hairiyah et al., 2024). 

Inclusive digital Islamic Religious 
Education requires a learning environment 
that is safe, ethical, and dialogical. Such 
an environment enables students to think 
critically and participate in discussions 
without fear of bullying or moral stigma. 
Within this framework, the role of Islamic 
Religious Education instructors shifts to that 
of ethical curators and facilitators. Educators 
are responsible for guiding students in 
understanding how religious authority and 
knowledge are produced and communicated 
in a civil manner (Zubaidah & Amaliyah, 
2026). This approach supports the integration 
of justice and equality values within critical 
pedagogy, with the ultimate goal of creating 
a more transformative educational system 
(Hadi & Nazila, 2025). 

Female educators should be recognized 
as intellectual actors and authoritative 
producers of knowledge within digital 
spaces, rather than being viewed solely 
as technical implementers of instruction. 
Legitimizing women's voices is essential, as 
they often experience epistemic exclusion 
in academic discourse and leadership 
(Syamsiah & Aisyah, 2025). The digital ethics 
of Islamic Religious Education are grounded 
in the principles of trustworthiness, 
accountability, and respect for human 
dignity. These principles aim to cultivate 
Muslim individuals who are critical thinkers 
and committed to justice. Without gender 
awareness, the modernization of Islamic 
Religious Education will address only the 
medium and perpetuate longstanding 
social inequalities. In contrast, gender 
consciousness can transform Islamic 
Religious Education into a reflective and just 
educational environment for all (Amal et al., 
2025). 

Conclusion 

In the Indonesian context, digital literacy 
in Islamic Religious Education should not be 
understood solely as technical proficiency 
in using digital media. Rather, it must be 
positioned as a critical religious competence. 
This competence enables students and 
educators to evaluate Islamic information, 
recognize the authority of sources, practice 
digital ethics, and develop a critical, 
contextual, and responsible understanding 
of religion. In terms of gender, digital 
spaces are not neutral, as women experience 
varying degrees of access, participation, 
and recognition of authority depending on 
social, cultural, and moral norms. Therefore, 
female students require equitable and 
safe digital learning environments, while 
female educators need recognition for 
teaching, producing Islamic knowledge, and 
establishing pedagogical authority in digital 
spaces. 

Digital  spaces  in  Islamic  Religious 
Education possess an ambivalent character. 
On one hand, these spaces provide 
opportunities for women to expand access 
to knowledge, build scholarly networks, 
enhance learning processes, and strengthen 
participation in religious discourse. On the 
other hand, the same spaces can reproduce 
moral control, social surveillance, and 
gender-based restrictions. Consequently, 
Islamic Religious Education in the digital era 
must develop digital literacy that is critical, 
ethical, inclusive, and gender-sensitive. 
This approach is essential to ensure that 
digitalization not only modernizes learning 
media but also promotes justice, meaningful 
participation, and the empowerment of 
women within Islamic educational settings. 

This  study  has  several  limitations. 
As a conceptual article based on library 
research, it does not present field-based 
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data from students, teachers, schools, 
or madrasah. Its analysis also focuses 
primarily on the Indonesian context, while 
selected international literature is used 
only as conceptual support. In addition, the 
discussion covers different types and levels 
of educational institutions, so the findings 
should be read as a thematic and conceptual 
synthesis rather than as a representation of 
one specific institution or grade level. Future 
research should examine how gender-
sensitive digital literacy is practiced in specific 
Islamic Religious Education settings, such 
as general schools, madrasah, pesantren, or 
Islamic higher education. Empirical studies 
involving students and educators would 
provide stronger evidence on how women 
negotiate access, participation, and authority 
in digital Islamic learning environments. 

 

Declaration of Ownership 

This article is our original work. 

 

Conflict of Interest 

There is no conflict of interest to declare in 
this article. 

 

Ethical Clearance 

This study was approved by the institution. 

 

References 

Abdullah, M. A., Bello, R., & Nurfajriyani, 
N. (2026). Critical pedagogy as counter-
hegemony: Reorienting Islamic religious 
education against digital radicalism 
and disinformation. Surau Journal of 
Islamic Studies, 2(1), 48–71. https://doi. 
org/10.63919/surau.v2i1.62 

Akbar, R., & Saidah, N. (2025). Transformasi 
kompetensi guru PAI di abad 21: 

Perubahan paradigma pembelajaran 
di era digital. Oasis: Jurnal Ilmiah 
Kajian Islam, 9(2), 137–150. https://doi. 
org/10.24235/oasis.v9i2.19315 

Amal, M. I., Luthfi, S., & Auliya, K. A. (2025). 
Gender equality in Islamic education: 
Promoting democratic values and 
advancing SDGs 4 & 5. Multicultural 
Islamic Education Review, 3(2), 207–222. 
https://doi.org/10.23917/mier.v3i2.12722 

Aryasatya, A. Y., Junaidi, M., & ThoAani, L. N. 
A. (2025). Deconstruction of patriarchal 
authority in religious interpretation 
(Analysis of Minister of Religious Affairs 
Nasaruddin Umar's statement on the 
monopoly of religious interpretation in 
Indonesia in 2025). JERKIN (Jurnal Riset 
Pendidikan dan Inovasi Pembelajaran), 
4(1), 6195–6203. https://doi.org/10.31004/ 
jerkin.v4i1.2704 

Asis, I. L. (2023). Perempuan dan media 
digital. Divinitas: Jurnal Filsafat dan 
Teologi Kontekstual, 1(1), 107–111. https:// 
doi.org/10.24071/div.v1i1.6610 

Astuti, Y. D., & Attaymini, R. (2026). 
Unveiling digital literacy and novel 
patterns of information access among 
Indonesian female millennial Muslims. 
Jurnal Komunikasi: Malaysian Journal of 
Communication, 42(1), 81–98. https://doi. 
org/10.17576/JKMJC-2026-4201-05 

Azhar, D., Bahij, M. A., Hasan, I., & 
Budiyono, S. (2024). Pengembangan 
model pembelajaran pendidikan agama 
Islam (PAI) di era Web 3.0: Inovasi, dan 
tantangannya. TSAQOFAH, 4(4), 2008– 
2023. https://doi.org/10.58578/tsaqofah. 
v4i4.3120 

Bahagijo, S., Prasetyo, Y. E., Kawuryan, D., 
Tua, B., & Eridani, A. D. (2022). Closing 
the digital gender gap in Indonesia 
through the roles and initiatives of civil 
society organizations. Jurnal Ilmu Sosial, 
21(1), 14–38. https://doi.org/10.14710/ 
jis.21.1.2022.14-38 

https://doi/
https://doi/
https://doi.org/10.23917/mier.v3i2.12722
https://doi.org/10.31004/
https://doi/
https://doi.org/10.58578/tsaqofah
https://doi.org/10.14710/


©2026 Digital Theory, Culture & Society 4(1), 225–241 

237 

 

 

 

Chukwuji, C. N., & Echedom, P. A. U. 
(2025). Information literacy, gender, 
and undergraduates' use of e-resources 
in university libraries in North-West, 
Nigeria. FUGUS International Journal of 
Library and Information Science, 2(1), 25– 
36. https://doi.org/10.57233/fijlis.v2i1.03 

Diasworo, O., & Nurfuadi. (2024). 
Pengembangan kurikulum pendidikan 
agama Islam yang responsif gender: 
Menuju kesetaraan dan keadilan dalam 
pendidikan. Jurnal Dirosah Islamiyah, 
6(3), 602–611. https://doi.org/10.47467/ 
jdi.v6i3.2397 

Erwani, I., & Siregar, A. S. (2024). The role 
of women in Islamic sacred texts: A 
critical study of women's narratives and 
authority in Islamic tradition. Pharos 
Journal of Theology, 105, Article 106. 
https://doi.org/10.46222/pharosjot.106.6 

Farahdiba, A. N. (2024). The new trend in 
digital school of tafsīr: Qur'an journaling 
and the reconfiguration of religious 
authority on @Aisharizqy's Instagram. 
Journal of Ushuluddin and Islamic Thought, 
2(1), 119–147. https://doi.org/10.15642/ 
juit.2024.2.1.119-147 

Fauziah, S., & Dewi, N. K. (2025). Gender 
inequality in Islamic religious education. 
Journal of Indonesian Progressive Education, 
2(1), 31–40. https://doi.org/10.63617/jipe. 
v2i1.23 

Fitriyah, U., & Muhid, A. (2025). Study of 
the role of gender in Islamic education: 
Perspective of female scholars. At-Ta'dib: 
Jurnal Ilmiah Prodi Pendidikan Agama Islam, 
17(1), 69–86. https://doi.org/10.47498/ 
tadib.v17i1.4735 

Ghufron, D. M., Ikramina, M. B., & Anbiya, 
B. F. (2023). Transformasi pembelajaran 
pendidikan agama Islam di era digital: 
Modalitas belajar dan tantangan 
pendidikan. Jurnal Al Burhan, 3(2), 40–50. 
https://doi.org/10.58988/jab.v3i2.224 

Hadi, M. S. A., & Nazila, I. P. (2025). Gender 
dalam perspektif Islam dan ilmu 
pendidikan. ALSYS, 5(4), 1567–1585. 
https://doi.org/10.58578/alsys.v5i4.6610 

Hairiyah, H., Sirait, S., & Arif, M. (2024). The 
importance of Islamic education and 
gender equality in contemporary schools. 
DAYAH: Journal of Islamic Education, 7(1), 
114–125. https://doi.org/10.22373/jie. 
v7i1.21858 

Hamilaturroyya, H., & Hadi, I. (2025). 
Prinsip umum metodologi pendidikan 
agama Islam. TEACHING: Jurnal Inovasi 
Keguruan dan Ilmu Pendidikan, 5(1), 80– 
90 . https://doi.org/10.51878/teaching. 
v5i1.4925 

Hariyadi, B., Astutik, Y., Chotimah, C., & 
Fatimatuzzahro, F. (2023). Kontribusi 
penggunaan literasi digital terhadap 
peningkatan hasil belajar pendidikan 
agama Islam siswa di SMK Pawiyatan 
Surabaya. Jurnal Keislaman, 6(2), 393–410. 
https://doi.org/10.54298/jk.v6i2.3913 

Hasanah, U., & Sukri, M. (2023). Implementasi 
literasi digital dalam pendidikan Islam: 
Tantangan dan solusi. Equilibrium: Jurnal 
Pendidikan, 11(2), 177–188. https://doi. 
org/10.26618/equilibrium.v11i2.10426 

Hefner, C.-M. (2022). Morality, religious 
authority, and the digital edge: 
Indonesian Muslim schoolgirls online. 
American Ethnologist, 49(3), 359–373. 
https://doi.org/10.1111/amet.13088 

Hidayatulloh, H., & Afiyah, I. (2025). 
Digital literacy in multicultural Islamic 
education: Evolution, trends, and 
systematic mapping. Solo Universal Journal 
of Islamic Education and Multiculturalism, 
3(2), 253–266. https://doi.org/10.61455/ 
sujiem.v3i2.415 

Ilyas, M., & Sukari. (2024). Transformasi 
pendidikan Islam di era globalisasi dan 
teknologi: Tantangan dan solusi. Al-
Abshor: Jurnal Pendidikan Agama Islam, 

https://doi.org/10.57233/fijlis.v2i1.03
https://doi.org/10.47467/
https://doi.org/10.46222/pharosjot.106.6
https://doi.org/10.15642/
https://doi.org/10.63617/jipe
https://doi.org/10.47498/
https://doi.org/10.58988/jab.v3i2.224
https://doi.org/10.58578/alsys.v5i4.6610
https://doi.org/10.22373/jie
https://doi.org/10.51878/teaching
https://doi.org/10.54298/jk.v6i2.3913
https://doi/
https://doi.org/10.1111/amet.13088
https://doi.org/10.61455/


Ridha Aulia, Dwi Kurnianingrum, Monica Sundawati Susanto, Heni Nurhaeni, Hardika Ajeng Hapsari 

238 

 

 

 

1(2), 70–79. https://doi.org/10.71242/ 
sbxme815 

Indah, I. (2025). Penerapan model 
pembelajaran inovatif pada pembelajaran 
pendidikan agama Islam di era 
digitalisasi. Marifah: Jurnal Pendidikan 
dan Pemikiran Peradaban Islam. 2(1), 1–10. 
https://doi.org/10.64173/mrf.v2i1.97 

Irsasri, I., Marina, R., & Nugroho, T. E. W. 
(2024). Communication ethics facing the 
ambivalence of digital technology. East 
Asian Journal of Multidisciplinary Research, 
3(8), 3881–3896. https://doi.org/10.55927/ 
eajmr.v3i8.10511 

Ismah, K., Chasanah, U., & Rosidi, A. 
(2026). Revitalization of strengthening 
students’ religious literacy through the 
development of women’s fiqh study. 
Urwatul Wutsqo: Jurnal Studi Kependidikan 
dan Keislaman, 15(1), 343–356. 

Jaizul, A., & Andrian, R. (2026). Ethics in 
digital space: A conceptual analysis of the 
gap between technological advancement 
and moral awareness in modern society. 
International Journal of Humanities Law 
and Politics, 4(1), 10–20. https://doi. 
org/10.46336/ijhlp.v4i1.302 

Klinger, U., & Svensson, J. (2021). The power 
of code: Women and the making of the 
digital world. Information, Communication 
& Society, 24(14), 2075–2090. https://doi. 
org/10.1080/1369118X.2021.1962947 

Kumar, S. (2025). Digital media and the 
transformation of public discourse: 
Analyzing the ethics of online expression 
in contemporary society. International 
Journal of Humanities Insight and 
Research Review, 1(1), 10–18. https://doi. 
org/10.63665/ijhirr.v1i1.02 

Laily, I. M., Astutik, A. P., & Haryanto, 
B. (2022). Instagram sebagai media 
pembelajaran digital agama Islam di 
era 4.0. Munaddhomah: Jurnal Manajemen 
Pendidikan Islam, 3(2), 160–174. https:// 

doi. org/10 .31538 /munaddhomah. 
v3i2.250 

Lisyawati, E., Mohsen, M., Hidayati, U., 
& Taufik, O. (2023). Literasi digital 
pembelajaran pendidikan agama 
Islam pada MA Nurul Qur’an Bogor. 
EDUKASI: Jurnal Penelitian Pendidikan 
Agama dan Keagamaan. 21(2). https://doi. 
org/10.32729/edukasi.v21i2.1618 

Lyngsøe, M. L. (2022). Digitizing the field of 
women’s Islamic education: Changing 
infrastructures during coronavirus 
lockdown in Denmark. Approaching 
Religion, 12(1), 184–200. https://doi. 
org/10.30664/ar.111015 

Mahmuda, I., Hafid, & Munawaroh, F. (2025). 
Inovasi model problem-based learning 
pembelajaran pendidikan agama Islam 
untuk meningkatkan prestasi siswa di 
era digital. INCARE: International Journal 
of Educational Resources, 5(6), 137–154. 
https://doi.org/10.59689/incare.v5i6.1333 

Maisyanah, Rahman, A., Kholis, N., Bakar, 
M. Y. A., & Hasan, A. A. A. (2024). Living 
Qur’an approach to improve critical 
thinking skills in Islamic religious 
education learning. Al-Hayat: Journal of 
Islamic Education, 8(4), 1383–1398. https:// 
doi.org/10.35723/ajie.v8i4.7 

Mariscal, J., Mayne, G., Aneja, U., & Sorgner, 
A. (2019). Bridging the gender digital 
gap. Economics, 13(1), Article 20190009. 
https://doi.org/10.5018/economics-
ejournal.ja.2019-9 

Masitoh, S., Lailatul Qodriyah, N., Widia 
Astuti, R., & Haryanti, E. (2025). Gender 
equality in Islamic education: Insights 
from Indonesia’s Muslim heroines. Reslaj: 
Religion Education Social Laa Roiba Journal, 
7(6), 1587–1596. https://doi.org/10.47467/ 
reslaj.v7i6.7243 

Maulidah, E., Mahmutarom, M., Hernawati, 
S., & Ersady, F. F. (2025). Pendidikan 
agama bagi perempuan perspektif 
feminisme Islam (Analisis kritis terhadap 

https://doi.org/10.71242/
https://doi.org/10.64173/mrf.v2i1.97
https://doi.org/10.55927/
https://doi/
https://doi/
https://doi/
https://doi/
https://doi/
https://doi.org/10.59689/incare.v5i6.1333
https://doi.org/10.5018/economics-
https://doi.org/10.5018/economics-
https://doi.org/10.47467/


©2026 Digital Theory, Culture & Society 4(1), 225–241 

239 

 

 

 

kitab Tarbiyat al-Mar’ah wa al-Ḥijāb). 
Jurnal SMART (Studi Masyarakat Religi 
dan Tradisi), 11(2), 275–287. https://doi. 
org/10.18784/smart.v11i2.3342 

Miles, M. B., Huberman, A. M., & Saldaña, J. 
(2014). Qualitative data analysis: A methods 
sourcebook (3rd ed.). Sage. 

Mufti, Z. A., Syafruddin, Rehani, Yusmanila, 
& Zuzano, F. (2024). Transformasi 
pembelajaran Al-Qur’an dan hadis 
dalam pendidikan agama Islam untuk 
menghadapi Revolusi Industri 5.0. 
Mauriduna: Journal of Islamic Studies, 
5(2), 572–588. https://doi.org/10.37274/ 
mauriduna.v5i2.1248 

Muharrani, M., Murhayati, S., & Zaitun. 
(2025). Optimalisasi penggunaan 
multimedia sebagai sumber dan bahan 
pembelajaran pendidikan agama Islam 
(PAI). Al-Mutharahah: Jurnal Penelitian 
dan Kajian Sosial Keagamaan, 22(1), 12–25. 
https://doi.org/10.46781/al-mutharahah. 
v22i01.1089 

Muhyidin, A. (2025). Agama dalam 
cengkeraman algoritma: Polarisasi 
otoritas dan wacana keagamaan di 
media sosial Indonesia. Jurnal Cakrawala 
Akademika, 2(4), 168–175. https://doi. 
org/10.70182/jca.v2i4.1350 

Nasri, U., & Rahmatullah, A. M. S. (2025). 
Female Islamic scholars in the digital 
space: Transformations, challenges, and 
contributions. Digital Muslim Review, 
2(2), 176–193. https://doi.org/10.32678/ 
dmr.v2i2.16 

Norlaila, Nuryadin, & Yaqin, H. (2025). The 
role of women ulama in the development 
of Islamic education. Al-Hayat: Journal of 
Islamic Education, 9(2), 261–273. https:// 
doi.org/10.35723/ajie.v9i2.99 

Nugraha, M. Y., Azzahra, A., Ferdino, M. 
F., Harto, K., & Habisukan, U. H. (2026). 
Implementation of an Islamic interactive 
application as an innovative learning 

media for Islamic religious education: 
A qualitative case study at SMK I Setia 
Darma Palembang. Journal of Educational 
Sciences, 10(3), 249–262. https://doi. 
org/10.31258/jes.10.3.p.249-262 

Nyanasuryanadi, P., Kurdi, M. S., 
Cakranegara, P. A., Pratama, D., & 
Nilawati, N. (2023). Mainstreaming 
the value of religious moderation by 
teachers in the digital era. Al-Ishlah: Jurnal 
Pendidikan, 15(2), 1357–1368. https://doi. 
org/10.35445/alishlah.v15i2.3198 

Pramatya, R. D., Azzahwah, S., & Hunaida, 
W. L. (2025). Improvisasi media 
pembelajaran pendidikan agama Islam 
di era modern: Peralihan dari media 
konvensional ke platform digital. Al-
Aulia: Jurnal Pendidikan dan Ilmu-Ilmu 
Keislaman, 11(1), 80–92. https://doi. 
org/10.46963/aulia.v11i1.2882 

Putra, D. H. A., & Ayyaisy, H. I. (2025). 
Optimizing digital technology in 
progressive Islamic education to enhance 
public literacy and combat hoaxes. 
Multicultural Islamic Education Review, 
3(1), 63–74. https://doi.org/10.23917/ 
mier.v3i1.9915 

Putri, F. D., & Poerwandari, E. K. (2024). 
Konstruksi kesalehan, posisi dan agensi 
perempuan dalam wacana keagamaan. 
Musãwa: Jurnal Studi Gender dan Islam, 
22(2), 193–209. https://doi.org/10.14421/ 
musawa.2023.222.193-209 

Rais, F., Karnia, N., Ziyada, R. N., & 
Hidayatullah, R. (2025). Adaptasi 
pendidikan Islam terhadap 
perkembangan teknologi dan media 
digital di lembaga pendidikan Islam. 
Mimbar Kampus: Jurnal Pendidikan 
dan Agama Islam, 24(2). https://doi. 
org/10.47467/mk.v24i2.7080 

Reksiana, Nata, A., Rosyada, D., Rahiem, 
M. D. H., & Ugli, A. R. R. (2024). Digital 
extension of digital literacy competence 
for Islamic religious education teachers 

https://doi/
https://doi.org/10.37274/
https://doi.org/10.46781/al-mutharahah
https://doi/
https://doi.org/10.32678/
https://doi/
https://doi/
https://doi/
https://doi.org/10.23917/
https://doi.org/10.14421/
https://doi/


Ridha Aulia, Dwi Kurnianingrum, Monica Sundawati Susanto, Heni Nurhaeni, Hardika Ajeng Hapsari 

240 

 

 

 

in the era of digital learning. Jurnal 
Pendidikan Agama Islam, 21(2), 402–420. 
https://doi.org/10.14421/jpai.v21i2.9719 

Ridwan, R., Riza, M., & Ariani, T. (2025). 
Developing the competence of Islamic 
education teachers in designing 
instructional media at public elementary 
schools in Ketol District. Journal of 
Management, Education and Social Sciences, 
2(1). https://doi.org/10.37249/jomess. 
v2i1.1301 

Rizkiyah, A., Masfufah, M., & M, A. B. A. 
(2025). Implementasi pembelajaran 
pendidikan agama Islam (PAI) berbasis 
literasi digital di SMA Al Muslim 
Sidoarjo. YASIN, 5(1), 316–336. https:// 
doi.org/10.58578/yasin.v5i1.4870 

Romadlany, Z., & Effendi, M. (2025). 
An examination of social media as a 
medium for Islamic da’wah: The role of 
YouTube as a da’wah strategy. Journal of 
Educational Management Research, 4(2), 
754–765. https://doi.org/10.61987/jemr. 
v4i2.1002 

Rustandi, R., & Kusnawan, A. (2023). 
Management of Islamic boarding schools 
in the implementation of digital da’wah 
literacy based on religious moderation 
and gender relations in West Java. Jurnal 
Dakwah Risalah, 34(1), 72–87. https://doi. 
org/10.24014/jdr.v34i1.24545 

Safruddin, R., Abubakar, A., Irham, M., 
& Alimin, M. (2025). Menggali nilai 
kejujuran melalui tafsir Bayani: Solusi 
Al-Qur’an terhadap hoaks di era digital. 
Mauriduna: Journal of Islamic Studies, 
6(1), 87–99. https://doi.org/10.37274/ 
mauriduna.v6i1.1324 

Sampurna, A., Asna, A., & Mohammadi, 
G. (2025). Integrating media literacy 
in da’wah: Effective communication 
strategies for religious counselors in 
preventing early marriage. Ilmu Dakwah: 
Academic Journal for Homiletic Studies, 
19(1), 21–48. https://doi.org/10.15575/ 
idajhs.v19i1.44391 

Setyowati, E., Karomah, U., Hidayat, R., 
& Jannah, S. R. (2025). Peran guru 
pendidikan agama Islam dalam 
membentuk kemandirian belajar 
peserta didik di era digital. Manajerial: 
Jurnal Inovasi Manajemen dan Supervisi 
Pendidikan. 5(2), 385–394. https://doi. 
org/10.51878/manajerial.v5i2.5747 

Shishkina, A., & Issaev, L. (2018). Internet 
censorship in Arab countries: Religious 
and moral aspects. Religions, 9(11), Article 
358. https://doi.org/10.3390/rel9110358 

Slamet, M., Yahya, & Zuhri, S. (2023). 
Transformasi pendidikan agama Islam 
di era digital: Implementasi literasi 
digital dalam pembelajaran di wilayah 
Banyumas. EDUKASIA: Jurnal Pendidikan 
dan Pembelajaran, 4(1), 609-616. https:// 
doi.org/10.62775/edukasia.v4i1.317 

Sulistyo, A., & Ismarti. (2022). Urgensi dan 
strategi penguatan literasi media dan 
digital dalam pembelajaran agama 
Islam. At-Turots: Jurnal Pendidikan Islam, 
3(2 ), 129–139. https://doi.org/10.51468/ 
jpi.v3i2.75 

Syamsiah, N., & Aisyah, S. (2025). Gender 
justice in Islamic higher education: 
Challenges and opportunities in the 
digital age. International Journal of 
Learning, Teaching and Educational 
Research, 24(8), 1092–1113. https://doi. 
org/10.26803/ijlter.24.8.49 

Usman, U., Halifah, S., Abbas, A., & 
Syamsidar, S. (2023). Religious 
digital literacy in Islamic higher 
education: Student-perceived benefit. 
Sosiohumaniora, 25(1), 98–109. https:// 
doi.org/10.24198/sosiohumaniora. 
v25i1.41113 

Uyuni, B., Arief, K. M., & Adnan, M. 
(2023). Contribution of woman ulama 
in the digital era. International Journal of 
Emerging Issues in Islamic Studies, 3(2), 
16–26. https://doi.org/10.31098/ijeiis. 
v3i2.1926 

https://doi.org/10.14421/jpai.v21i2.9719
https://doi.org/10.37249/jomess
https://doi.org/10.61987/jemr
https://doi/
https://doi.org/10.37274/
https://doi.org/10.15575/
https://doi/
https://doi.org/10.3390/rel9110358
https://doi.org/10.51468/
https://doi/
https://doi.org/10.31098/ijeiis


©2026 Digital Theory, Culture & Society 4(1), 225–241 

241 

 

 

 

van Deursen, A. J. A. M., & van Dijk, J. A. 
G. M. (2019). The first-level digital divide 
shifts from inequalities in physical access 
to inequalities in material access. New 
Media & Society, 21(2), 354–375. https:// 
doi.org/10.1177/1461444818797082 

Wahid, S. H. (2024). Research insights 
on online fatwas: A comprehensive 
systematic literature review. Journal of 
Fatwa Management and Research, 29(1), 
23–46. https://doi.org/10.33102/jfatwa. 
vol29no1.570 

Widodo, D. A., & Hadi, S. (2026). 
Transformasi pembelajaran pendidikan 
agama Islam pada era kecerdasan digital: 
Analisis konseptual pendekatan, konten, 
dan peran guru. Almarhalah: Jurnal 
Pendidikan Islam. 10(1), 1-10. https://doi. 
org/10.38153/2yp7g222 

Wiyono, M. (2025). Pemanfaatan media 
digital dalam pembelajaran pendidikan 

agama  Islam.  Jurnal  Pendidikan 
Islam Indonesia, 1(1), 1–7. https://doi. 
org/10.63477/jupendia.v1i1.203 

Zed, M. (2014). Metode Penelitian Kepustakaan. 
Yayasan Pustaka Obor Indonesia. 

Zubaidah, Z., & Amaliyah, A. (2026). The 
role of gender in learning and content 
management: A review from an 
educational and Islamic perspective. 
Journal of Gender and Millennium 
Development Studies, 2(2), 153–161. 
https://doi.org/10.64420/jgmds.v2i2.425 

Zuhri, N., Nurchasanah, N., & Basit, A. 
(2025). Muslim women in the digital 
age: Between representation and reality 
in the Islamic digital media landscape. 
International Journal of Social Science 
and Human Research, 8(6). https://doi. 
org/10.47191/ijsshr/v8-i6-50 

https://doi.org/10.33102/jfatwa
https://doi/
https://doi/
https://doi.org/10.64420/jgmds.v2i2.425
https://doi/


Ridha Aulia, Dwi Kurnianingrum, Monica Sundawati Susanto, Heni Nurhaeni, Hardika Ajeng Hapsari 

242 

 

 

 


